Perry's Scheme of Intellectual and Ethical Development linked to Belenky et al
Created by William J. Rapaport, Professor: CompSci & Engineering Dept, Philosophy Dept, and Ctr for Cognitive Science; SUNY Buffalo  (with Baxter Magolda et al 2009 added by Ilene Alexander).
William Perry claimed (and his claims have been substantiated by subsequent research) that college students (others, too) "journey" through 9 positions with respect to intellectual (and moral) development. These stages can be characterized in terms of students’ attitudes towards knowledge. The journey is sometimes repeated; and one can be at different stages at the same time with respect to different subjects. 

A.  Dualism/Received Knowledge:

Right/wrong answers, engraved on Golden Tablets in the sky, known to Authorities. 

Basic Duality:
All problems are solvable;

Therefore, the student's task is to learn the Right Solutions 

Full Dualism:
Some Authorities (literature, philosophy) disagree; others (science, math) agree.

Therefore, there are Right Solutions, but some teachers' views of the Tablets are obscured.  Therefore, student's task is to learn the Right Solutions and ignore the others! 

Baxter Magolda – Dependent on others for answers, values, identity.
B.  Multiplicity/Subjective Knowledge:

Conflicting answers; therefore, students must trust their "inner voices", not external Authority. 

Early Multiplicity:
There are 2 kinds of problems:

* those whose solutions we know 

* those whose solutions we don't know yet (thus, a kind of dualism).

Student's task is to learn how to find the Right Solutions. 

Late Multiplicity:
Most problems are of the 2nd kind; therefore, everyone has a right to their own opinion – or,

  some problems are unsolvable; therefore, it doesn't matter which (if any) solution you choose.

Student's task is to shoot the bull.

Most freshman are at this position, which is a kind of relativism.  At this point, some students become alienated, and either retreat to an earlier, "safer" position: "I think I'll study math, not literature, because there are clear answers and not as much uncertainty,” or else escape, drop out: "I can't stand college; all they want is right answers" or else "I can't stand college; no one gives you the right answers".

Baxter Magolda – Beginning to question authority, form views, develop identity.
C.  Relativism/Procedural Knowledge:

Specific disciplinary reasoning methods:  Connected knowledge: empathetic (why do you believe X?; what does this poem say to me?) vs. Separated knowledge: "objective analysis" (what techniques can I use to analyze this poem?) 

Contextual Relativism:
All proposed solutions supported by reasons; must be viewed in context & relative to support.

Some solutions are better than others, depending on context.

Student's task is to learn to evaluate solutions. 

"Pre-Commitment":
Student sees the necessity of: *making choices  *committing to a solution

Baxter Magolda – Forming own sense of values and views to guide relationships and decisions.
D.  Commitment/Constructed Knowledge:

Integration of knowledge learned from others with personal experience and reflection. 

Commitment:
Student makes a commitment. 

Challenges to Commitment:
Student experiences implications of commitment.

Student explores issues of responsibility. 

"Post-Commitment":
Student realizes commitment is an ongoing, unfolding, evolving activity 
Baxter Magolda – self-authored life.
Determining Essential Requirements for Courses/Programs

Published on Student Affairs http://studentaffairs.stanford.edu/oae/faculty/essential
Whether a requested accommodation would fundamentally alter an essential requirement of a course will generally need to be determined on a case-by-case basis, in light of the specifics of the course and the requested accommodation.  The following general discussion may be helpful to illustrate some of the relevant considerations.

Essential Requirements Defined

Essential requirements are the outcomes (including skills, knowledge, and attitudes) all students must demonstrate with or without using accommodations.   Some students might use accommodations and some might not, but all students must achieve the same outcomes. Process is important, of course, but not necessarily essential. Focusing on course outcomes will help instructors to define the course’s essential requirements.

Essential vs. Non-essential Requirements

The difference between essential and non-essential requirements is similar to the difference between “essential” and “preferred” skills listed in job descriptions. An employer may want to see both sets of skills, but only the essential skills are an absolute requirement of employment.  Similarly, in courses instructors can articulate essential outcomes that all students must demonstrate in order to successfully complete the course, as well as preferred outcomes they hope students will be able to demonstrate.

Determining Essential Requirements of Courses

To determine the essential requirements of a course, consider the following:

· What is the purpose of the course?

· Are there pre-existing abilities or skills all participating students must possess?

· What other knowledge, background is assumed?

· What outcomes are absolutely required of all students in the course, with or without accommodations?

· What teaching strategies most effectively address the essential outcomes?

· What methods of instruction are non-negotiable?

Once instructors have determined the essential course requirements they should be able to:

· Articulate the overall purpose of the course

· Identify what skills, knowledge, principles and concepts in a course must be mastered and demonstrated by all students

· Treat all students fairly

· Convey the framework used to set academic and program standards to OAE staff

· Assist in determining reasonable accommodations for students with disabilities

Consider Flexibility in Instructional Methods or Assessment

Methods of instruction and assessment can be examined to determine how information is taught and what alternative opportunities are available for teaching and learning the information, format of materials, skills etc. 

Flexibility in achieving outcomes may or may not be appropriate depending on the nature of the course and its requirements as the following examples illustrate.

Consider Collaboration

Determining what accommodations are appropriate is most effectively accomplished through collaboration.

· Faculty bring knowledge of the course content, methods, and essential requirements;

· Disability Advisers understand what accommodations are possible;

· Students understand their own limitations and how their disability impacts learning in a classroom.

Scenario #1

A student with a psychological disorder asks to give a required oral presentation in a sociology course to the instructor in private rather than to the entire class.  The accommodation is approved since the essential requirement remains, which is the presentation itself.
This same student requests the identical accommodation in an oral communication class where giving speeches is required.  The accommodation in this instance is denied because the fundamental requirement of delivering a speech publicly is essential to the course’s objective.

Scenario #2

A student with a learning disability is taking a writing course and asks to use a computer and spellchecker for the in-class final exam.  This accommodation is approved because the instructor’s grading rubric does not focus on accurate spelling as the most important element in the essay.

Scenario #3

A medical student who has the use of only one hand requests a change in the procedure to start an IV.  This accommodation is granted because the student is able to demonstrate proficiency in starting the IV as required by law and/or licensing requirements although he is using a different 
procedure to achieve this outcome.

Scenario #4 
